
F.L. Chamberlain School presents 

Communicating With Your Teen 

1 0 1 
WORKSHOP HANDBOOK 



Page 2 

 



Page 3 

Part One 

Getting the Frame of Mind ɂ Ready to Go! 

Spanish proverb 

It's not the same to talk of bulls as to be in the bullring. 

Sara Paddison, The Hidden Power of the Heart 

Being vulnerable doesn't have to be threatening. Just have the courage to be 

sincere, open and honest. This opens the door to deeper communication all 

around. It creates self-empowerment and the kind of connections with others we 

all want in life. Speaking from the heart frees us from the secrets that burden us. 

These secrets are what make us sick or fearful. Speaking truth helps you get 

clarity on your real heart directives. 

Carl W. Buechner 
 

They may forget what you said, but they will never forget 

how you made them feel. 

Questions: 

 

Who am I? 

 

Who is/are my child/children? 

 

Are there things we can make better? 

Quotes &  

Frame of M
ind 
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OVERALL  

GOALS 

,ÅÔȭÓ "Å 2ÅÆÌÅÃÔÉÖÅȣȣ 

 

A. What is your overall goal with/for your teen? 

B. What do the following words/phrases mean 

and who chooses?  Success, get along, be 

ÃÌÏÓÅÒȟ ×ÁÎÔ ×ÈÁÔȭÓ ÂÅÓÔ 

C. How are you doing now? 

D. What gets in the way? 

E. How do things go when you try to talk? 

F. What do you want to do differently?  What 

can you do differently?  What are you willing 

to try? 

G. Are you a good parent communicator?  Why 

or why not? 

PERSONAL GOAL SHEET 

What are two statements or reminders I can quickly refer to in order to use better ways 
EVERY TIME I communicate with my child? 

1.  
____________________________________________________________________________
____________________________________________________________________________
___________________________________________________________________________ 
 

2. 
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________ 



PARENTING STYLES 

& TYPES 

PARENTAL STYLE IMAGE OR METAPHOR PARENTAL ATTITUDE CHILD'S RESPONSE 

Democratic 
and 
Encouraging 

 
**CONSULTANT**  
Ȱ!#4)6%ȱ 

Child is seen as equal, integrated 
part of family, cooperative, and 
doing his share. He is loved and 
accepted. Child is offered rea-
sonable progressive challenges 
and permitted to develop at his 
own pace. 

Accepts child's uniqueness. Pro-
vides love, respect, and feeling 
of equality. Encourages child to 
correct mistakes and develop 
capacities. Guides child to find 
significance in contribution. 

Feels security of love and 
acceptance. Experiences own 
strength by conquering diffi-
culties. Finds satisfaction in 
achievement and contribu-
tion. Not afraid to try and 
fail. Sees world as safe and 
friendly. 
 

Over-Indulgent 

Child at a receiving end of a cor-
nucopia with goods and services 
endlessly pouring out. Child is 
passive, bored and discontented 
in the midst of this indulgence. 

Showers the child with presents, 
privileges, and services, with 
little regard for the child's actual 
needs. 

Child is bored, and indiffer-
ent. He loses initiative and 
spontaneity. Expects every-
thing to come to him. Sees 
adults as providers of pleas-
ure and comfort. 

Over-Submissive 

 
**HELICOPTER** 

Child sitting imperiously on a 
throne, placed there by parents 
who bow low. Child is active, 
impulsive, and demanding. 

Submits to child's whims, de-
mands, temper, and impulsive-
ness. Makes child the boss, and 
becomes a slave or servant. Can-
not say no. 

Child insists on having his 
demands fulfilled. Has tan-
trums, ignores the rights of 
others, lacks any sense of 
limits. 

Over-Coercive 

 
**DRILL SERGEANT** 

Child is like a trained dog or 
stubborn donkey. Pushing--
resistance cycle. 

Constant direction and supervi-
sion. Endless instructions and 
constant reminders. Overly 
strict, tends to drill. 

a) Submission: submits to 
direction. Results in docile 
obedience. 
b) Active rebellion: overt 
defiance. Results in verbal 
refusal. 
c) Passive resistance: daw-
dling, daydreaming, forget-
ting. Results in covert, devi-
ous rebellion. 
 

Perfectionistic 

Child is a perpetual runner, try-
ing to go faster, but never finish-
ing the race. The finish line keeps 
moving up. He is constantly try-
ing to do better. 

Accepts chid only when perform-
ance is exceptional. Very high 
standards, impossible to please. 

Excessive striving and preoc-
cupation with performance. 
Cannot meet standards, feels 
unworthy, may give up (or 
develop physical symptoms 
such as ulcers). 

Excessively 
Responsible 

A giant child shouldering exces-
sive responsibility, blind to any-
thing but work and resposnibil-
ity. 

Parents may heap excessve 
household, childcare, or com-
panionship responsibilites on 
child because of economic cir-
cumstances, personal problems, 
death or illness of a parent. 

Child may carry out burden 
resentfully, missing normal 
childhood carefree play. 
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OUR 

RELATIONSHIPS 

&ÉÒÓÔȟ ÌÅÔȭÓ ÌÏÏË ÁÔ ÈÏ× ÔÈÉÎÇÓ ÁÒÅ ÎÏ×ȣȢ 

 

§ Describe your child. 

§ Describe your relationship with the child. 

§ Do you communicate with your child? 

§ Do you communicate at work?  With your spouse/

significant other?  With smaller children?  What is the 

difference? 

§ How do you feel when you communicate with your 

child? 

§ Use your love and use your weaknesses.  You are weak 

when it is your child!!  You are run by guilt, jealousy, 

rage, love, anger, fear, anxiety.  We are more afraid of us 

than we are afraid of them. 

 

 

 

§ Could better communication improve your relationship?  

How do you do it? 



QUESTIONNAIRE 

Parenting Questionnaire ɂ Score from 1 to 5; 1=strongly disagree; 2=disagree; 

3=neutral; 4=agree; 5=strongly agree. 

 

 Part I:  Beliefs 

__ 1. It is better to give a little ground and protect the peace than to stand firm 
and provoke a fight. 

___ 2. Children need discipline that hurts a little so that they will remember the 
lesson later. 

__ 3. #ÈÉÌÄÒÅÎ ÓÈÏÕÌÄÎȭÔ ÁÌ×ÁÙÓ ÇÅÔ ÔÈÅÉÒ ×ÁÙȟ ÂÕÔ ÕÓÕÁÌÌÙ ×Å ÏÕÇÈÔ ÔÏ ÌÅÁÒÎ ÔÏ 
listen to what they 
~~have to say. 

__ 4. The parent-child relationship is like a war in which if the parent wins, both 
sides win; but if the parent loses, both sides lose. 

__ 5. If parents provide a good environment, children will pretty much raise them-
selves. 

__ 6. 4ÈÅ ÐÁÒÅÎÔȭÓ ÒÏÌÅ ÉÓ ÌÉËÅ ÔÈÁÔ ÏÆ Á ÔÅÁÃÈÅÒ ×ÈÏ ÉÓ ÐÒÅÐÁÒÉÎÇ ÔÈÅ ÃÈÉÌÄ ÆÏÒ Á ÆÉÎÁÌ 
exam called life. 

__ 7. Childhood is so short that parents should do everything to make it a happy 
time. 

__ 8. Ȱ3ÐÁÒÅ ÔÈÅ ÒÏÄ ÁÎÄ ÓÐÏÉÌ ÔÈÅ ÃÈÉÌÄȱ ÉÓ ÓÔÉÌÌ ÔÈÅ ÂÅÓÔ ÐÏÌÉÃÙȢ 

__ 9. #ÈÉÌÄÒÅÎ ÎÅÅÄ ÔÏ ÌÅÁÒÎ ×ÈÁÔ ÔÈÅÙ ÍÁÙ ÏÒ ÍÁÙ ÎÏÔ ÄÏȟ ÂÕÔ ×Å ÄÏÎȭÔ ÈÁÖÅ ÔÏ 
use punishment to teach. 

__ 10. Whether we like it or not, children have the last word about what they will 
ÏÒ ×ÏÎȭÔ ÄÏȢ 

__ 11. If you let children have pretty free rein, they will eventually learn from the 
consequences  of their behavior what is appropriate. 

__ 12. Children first have to learn that the parent is boss. 

__ 13. Too many children today talk back to their parents when they should just 
quietly obey them. 

__ 14. If we want children to respect us, we must first treat them with respect. 

__ 15. You can never do too much for your child if it comes from genuine love. 
 
Part II: Actions 

__ 16. I often have to call my child more than once to get her or him out of bed in 
the morning. 

__ 17. I have to constantly stay on top of my child to get things done. 

__ 18. When my child misbehaves, he or she usually knows what the conse-
quences will be. 

__ 19. I often get angry and yell at my child. 

__ 20. I often feel that my child is taking advantage of my good nature. 

__ 21. We have discussed chores at our home and everybody takes part. 

__ 22. My child gets a spanking at least once a month. 

__ 23. My child has no regular chores around the home, but will occasionally pitch 
in when asked. 

__ 24. I usually give my child clear instructions as to how I want something done. 

__ 25. My child is finicky eater, so I have to try various combinations to make sure 
he or she gets the proper nutrition. 

__ 26. ) ÄÏÎȭÔ ÃÁÌÌ ÍÙ ÃÈÉÌÄ ÎÁÍÅÓȟ ÁÎÄ ) ÄÏÎȭÔ ÅØÐÅÃÔ ÔÏ ÂÅ ÃÁÌÌÅÄ ÎÁÍÅÓ ÂÙ ÍÙ 
child. 

__ 27. I usually give my child choices between two appropriate alternatives rather 
than telling my 
child what to do. 

__ 28. I have to threaten my child with punishment at least once a week. 

__ 29. ) ×ÉÓÈ ÍÙ ÃÈÉÌÄ ×ÏÕÌÄÎȭÔ ÉÎÔÅÒÒÕÐÔ ÍÙ ÃÏÎÖÅÒÓÁÔÉÏÎÓ ÓÏ ÏÆÔÅÎȢ 

__ 30. My child usually gets up and ready without my help in the morning. 

 
Scoring your questionnaire: 
To determine your style as a parent, first transfer your score for 
each item to the blanks beside the following item numbers listed 
in parentheses. (Put your score for item #2 in the first blank, item 
#4 in the second blank, and so on.) Then add your scores in each 
row across, and put the sum in the last blank. 
 
Autocratic belief score:  
(2) ____ + (4) ____ + (8) ____ + (12) ____ + (13) ____ = ________ 
 
Permissive belief score: 
(1) ____ + (5) ____ + (7) ____ + (11) ____ + (15) ____ = ________ 
 
Active* belief score: 
(3) ____ + (6) ____ + (9) ____ + (10) ____ + (14) ____ = ________ 
 
Autocratic action score: 
(17) ____ + (19) ____ + (22) ____ + (24) ____ + (28) ____ = 
________ 
 
Permissive action score: 
(16) ____ + (20) ____ + (23) ____ + (25) ____ + (29) ____ = 
________ 
 
Active* action score: 
(18) ____ + (21) ____ + (26) ____ + (27) ____ + (30) ____ = 
________ 
 
To get a clearer look at how your scores on the three styles com-
pare, transfer each of the six totals to the appropriate blank in 
the table below. To get your combined scores, add your belief 
score and your action score for each of the three styles. Put these 
ÎÕÍÂÅÒÓ ÉÎ ÔÈÅ ÂÌÁÎËÓ ÉÎ ÔÈÅ Ȱ#ÏÍÂÉÎÅÄȱ ÃÏÌÕÍÎȢ

 

 

 
 

  Belief   Action   
Com-
bined 

Auto-
cratic 

_______ + _______ = _______ 

Permis-
sive 

_______ + _______ = _______ 

Active*  _______ + _______ = _______ 

*** see page 29 for Score Interpretations! 



Erikson's Eight Stages 
of Development 

  
 
 
 
  

 According to Erikson, the socialization process consists of eight phases - the "eight 
stages of man." His eight stages of man were formulated, not through experimental work, but 
through wide - ranging experience in psychotherapy, including extensive experience with chil-
dren and adolescents from low - as well as upper - and middle - social classes. Each stage is re-
garded by Erikson as a "psychosocial crisis," which arises and demands resolution before the 
next stage can be satisfactorily negotiated. 
 
 These stages are conceived in an almost architectural sense: satisfactory learning and 
resolution of each crisis is necessary if the child is to manage the next and subsequent 
ones satisfactorily, just as the foundation of a house is essential to the first floor, which in 
turn must be structurally sound to support and the second story, and so on. 
 
 
1. Learning Basic Trust Versus Basic Mistrust (Hope) 

 Chronologically, this is the period of infancy through the first one or two years of life. The child, 
well - handled, nurtured, and loved, develops trust and security and a basic optimism. Badly handled, he 
becomes insecure and mistrustful. 
 

2. Learning Autonomy Versus Shame (Will) 
 The second psychosocial crisis, Erikson believes, occurs during early childhood, probably be-
tween about 18 months or 2 years and 3½ to 4 years of age. The "well-parented" child emerges from this 
stage sure of himself, elated with his new found control, and proud rather than ashamed. Autonomy is 
not, however, entirely synonymous with assured self - possession, initiative, and independence but, at 
least for children in the early part of this psychosocial crisis, includes stormy self - will, tantrums, stub-
bornness, and negativism. For example, one sees may 2 year olds resolutely folding their arms to prevent 
their mothers from holding their hands as they cross the street. Also, the sound of "NO" rings through the 
house or the grocery store. 
 

3. Learning Initiative Versus Guilt (Purpose) 
 Erikson believes that this third psychosocial crisis occurs during what he calls the "play age," or 
the later preschool years (from about 3½ to, in the United States culture, entry into formal school). Dur-
ing it, the healthily developing child learns: (1) to imagine, to broaden his skills through active play of all 
sorts, including fantasy (2) to cooperate with others (3) to lead as well as to follow. Immobilized by guilt, 
he is: (1) fearful (2) hangs on the fringes of groups (3) continues to depend unduly on adults and (4) is re-
stricted both in the development of play skills and in imagination. 

 
4. Industry Versus Inferiority (Competence) 

 Erikson believes that the fourth psychosocial crisis is handled, for better or worse, during what 
he calls the "school age," presumably up to and possibly including some of junior high school. Here the 
child learns to master the more formal skills of life: (1) relating with peers according to rules (2) progress-
ing from free play to play that may be elaborately structured by rules and may demand formal teamwork, 
such as baseball and (3) mastering social studies, reading, arithmetic. Homework is a necessity, and the 
needfor self-discipline increases yearly. The child who, because of his successive and successful resolu-
tions of earlier psychosocial crisis, is trusting, autonomous, and full of initiative will learn easily enough to 
be industrious. However, the mistrusting child will doubt the future. The shame - and guilt-filled child will 
experience defeat and inferiority. 



. 

5. Learning Identity Versus Identity Diffusion (Fidelity) 
 During the fifth psychosocial crisis (adolescence, from about 13 or 14 to about 20) the child, now 
an adolescent, learns how to answer satisfactorily and happily the question of "Who am I?" But even the 
best - adjusted of adolescents experiences some role identity diffusion: most boys and probably most 
girls experiment with minor delinquency; rebellion flourishes; self - doubts flood the youngster, and so 
on. 
 Erikson believes that during successful early adolescence, mature time perspective is developed; 
the young person acquires self-certainty as opposed to self-consciousness and self-doubt. He comes to 
experiment with different - usually constructive ɀ roles rather than adopting a "negative identity" (such as 
delinquency). He actually anticipates achievement, and achieves, rather than being "paralyzed" by feel-
ings of inferiority or by an inadequate time perspective. In later adolescence, clear sexual identity - man-
hood or womanhood - is established. The adolescent seeks leadership (someone to inspire 
him), and gradually develops a set of ideals (socially congruent and desirable, in the case of the successful 
adolescent). Erikson believes that, in our culture, adolescence affords a "psychosocial moratorium," par-
ticularly for middle - and upper-class American children. They do not yet have to "play for keeps," but can 
experiment, trying various roles, and thus hopefully find the one most suitable for them. 

 
6. Learning Intimacy Versus Isolation (Love) 

 The successful young adult, for the first time, can experience true intimacy - the sort of intimacy 
that makes possible good marriage or a genuine and enduring friendship. 

 

7. Learning Generativity Versus Self-Absorption (Care) 
 In adulthood, the psychosocial crisis demands generativity, both in the sense of marriage and 
parenthood, and in the sense of working productively and creatively. 

 
8. Integrity Versus Despair (Wisdom) 

 If the other seven psychosocial crisis have been successfully resolved, the mature adult develops 
the peak of adjustment; integrity. He trusts, he is independent and dares the new. He works hard, has 
found a well - defined role in life, and has developed a self-concept with which he is happy. He can be inti-
mate without strain, guilt, regret, or lack of realism; and he is proud of what he creates - his children, his 
work, or his hobbies. If one or more of the earlier psychosocial crises have not been resolved, he may view 
himself and his life with disgust and despair. 
 
 These eight stages of man, or the psychosocial crises, are plausible and insightful descriptions of 
how personality develops but at present they are descriptions only. We possess at best rudimentary and 
tentative knowledge of just what sort of environment will result, for example, in traits of trust versus dis-
trust, or clear personal identity versus diffusion. Helping the child through the various stages and the 
positive learning that should accompany them is a complex and difficult task, as any worried parent or 
teacher knows. Search for the best ways of accomplishing this task accounts for much of the 
research in the field of child development. 
 Socialization, then is a learning - teaching process that, when successful, results in the human 
organism's moving from its infant state of helpless but total egocentricity to its ideal adult state of sensi-
ble conformity coupled with independent creativity. 
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